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___________________________________________________________________________ 

 

Abstract: The proliferation of social media in todays’ setting has also permeated into the 

education realm. Social media technology on various platforms has presented another 

alternative tool for adult learners to learn and improve in their studies. The fast technological 

advancement and expansion have allowed educational practitioners, instructors, trainers, and 

learners to utilize the multitude of technology-supported learning tools to ease the teaching and 

learning process. These social media platforms have been touted to have huge benefits and 

potential for adult learning in the distance education environment. However, to understand the 

benefits, this study intends to shed some light on how adult learners perceive social media 

platforms and their potential use in the learning process and outcomes. Little is known about 

their social media knowledge and expertise, or their interest in using these platforms for 

learning, collaboration, and interaction. The available technology does not ensure success 

unless it is properly designed and implemented. It is to avoid the risk of being technologically 

driven and not pedagogically driven as it is supposed to be. The result indicates that the adult 

learners are very much open to the various social media platforms but they are inclined towards 

the more accustomed ones and not without proper considerations.   

 

Keywords: adult learner, distance education, heutagogy, social media, technology. 

___________________________________________________________________________ 

 

Introduction 

With the fast expansion of the Internet and the World Wide Web, online learning is becoming 

an increasingly essential modality of education, allowing learners to engage regardless of 

geographic location, time, or place. Online learning activities are referred to by a variety of 

terms, including “e-learning, web-based learning and training, Internet-based training, 

distributed learning, digital collaboration, and remote learning” (Alsaadat, 2018). Through the 

use of document-sharing tools and groupware and asynchronous and synchronous 
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communication technologies, online learning environments promote social negotiation and 

cooperation. The millennium has provided a profusion of emerging, enabling, and engaging 

technologies, such as social media, which is regarded as an effective platform for connecting 

people, communication, and collaboration among its users. As an enabling and engaging tool, 

social media is associated with a collection of interchangeable terms such as ‘‘social networking 

communications, social networking sites, social networking tools, blogs, and Web 2.0’’ to 

describe the multifaceted settings (Sarwar et al., 2019). This fast advancement of information 

and communication technologies has assimilated and expanded into the current academic 

setting involving the distance education environment and its community.  

 

The adult learners in this digital age are exposed to a collection of social media and web-based 

technologies that allow them to spread and exchange fresh ideas, views, and information in a 

more dynamic and virtual setting or online. These social media technologies enable learners, 

even those with limited digital skills, to actively design their own learning experience rather 

than passively consume content. As such, it aligns well with heutagogy (self-determined 

learning) which places the responsibility to learn in the hands of the learner. Hootsuite Digital 

2021 in (Edumadze & Demuyakor, 2022) indicated that by the end of 2021 half of the world 

population is using social media and the average spending time on social media is estimated to 

be 144 minutes per day. This certainly provides further emphasis that the education realm 

should be receptive towards the inclusion and use of social media in the classroom. Multiple 

findings pointed out the potential benefits of social media platforms as the technology enabler 

for both the traditional and non-traditional education context. 

 

Various researches have supported the findings that social media use among distance learners 

is of great benefits and convenience and supports the learning process and outcomes (Alsaadat, 

2018),(Sarwar et al., 2019),(Ansari et al., 2020). As such, social media is considered to provide 

excellent educational e-learning opportunities for academic collaboration and discussion, 

sharing of content, digital interaction, communication, learning, and self-exploration. However, 

other researches depict the cautionary side of social media when there is a related decreasing 

interest among adult learners’ learning processes manifested in poor performance leading to 

dropout [5,6]. Therefore, this study aims to determine the adult learners’ perception and usage 

of social media in their educational activities within a distance education setting.  

 

Literature Review 

This study investigates the adult learners’ perception of social media learning, in an 

undergraduate non-computing program (distance education setting). To understand the extent 

of the possible effects that social media platforms have on learning activities, it is best to 

discover the insights or responses and how susceptible these distance education students are to 

social media and its use in learning. The Malaysian government totally supports online learning 

for higher education as detailed in the Malaysia Education Blueprint 2015-2021 (Higher 

Education). As such the use of social media is “expected to play a pivotal role in realizing the 

government's goals in the case of higher education” (Moghavvemi et al., 2018). 

 

Social Media 

Technological innovation and a heavily reliant on the Internet, with the explosion of social 

media has brought revolutionary changes in social communication and network. Social media 

provides a cheap, fast, and convenient way of communicating among its users and easy access 

to obtaining information. Mobile technology further fuels the growth of widespread 

encroachment as an essential platform for social connectivity. It has evolved into a ubiquitous 



 
 

 

 

308 

 

Volume: 7 Issues: 46 [July, 2022] Special Issues pp. 306 - 316 

Journal of Islamic, Social, Economics and Development (JISED) 

eISSN: 0128-1755 

Journal website: www.jised.com 

DOI: 10.55573/JISED.074631 

 

 

 

platform for the user’s social interaction, communication and becoming the fabric of our daily 

lives and activities. For this study, the types of social media platforms included are from some 

of the commonly used in education such as Blog (weblogs or online journals), Facebook (social 

network), Google+ (social network), Instagram (photo-sharing), Skype (VoIP), Twitter 

(microblogs), Telegram (instant messaging), YouTube (video-sharing services), WhatsApp 

(instant messaging) (Alsaadat, 2018),(Reinhardt, 2019)-(Mahdiuon et al., 2019) and others if 

indicated by the respondent. These are considered as the common social media when the term 

social media is mentioned.  

 

These social media platforms have contributed effectively to the students’ learning activities 

based on the varied features that each platform affords depending on its underlying context be 

it collaborative learning, interactions, information exchanges, negotiations, sharing of 

resources, and many more (Sarwar et al., 2019).  

 

Social Media Learning 

The inclusion of mobile social media into the education realm is relatively new (Ansari et al., 

2020). Mobile social media learning refers to the connection of mobile learners who learn via 

social media on mobile devices (Alsaadat, 2018). Active use of social media learning is on the 

rise. As a result, educators and instructors must select a suitable application based on their 

students' needs, as well as examine many aspects of distance learning, such as material delivery, 

task and assignment distribution, learning facilities, students' readiness to participate in virtual 

meetings, and assessment that could benefit the students. 

 

While social media is largely designed as social networking platforms, there are evidence that 

indicate that the meaningful use of social media has a positive impact on the students’ academic 

performance (Mushtaq & Benraghda, 2018). An increasing body of research has proven the 

advantages of incorporating social media into educational settings. There are documented 

benefits and positive outcomes of integrating social media in education settings (Alsaadat, 

2018),(Edumadze & Demuyakor, 2022),(Zachos et al., 2018),(Greenhow & Galvin, 

2020),(Mushtaq & Benraghda, 2018). Some relatively success story on the specific social media 

platform in the classroom include blog (Garcia et al., 2019), FaceBook (Su & Chen, 

2020),(Sibuea et al., 2020), Twitter (Gleason & Manca, 2019), YouTube (Moghavvemi et al., 

2018), Telegram (Mahdiuon et al., 2019), WhatsApp (Dahdal, 2020). 

 

However, the incorporation of the social media platforms into education should be done with 

great caution while taking into consideration the surrounding factors such as digital literacy, 

security, training, encouragement (Al-Aufi & Crystal, 2015), cultural and pedagogical issues 

including the reluctance of some faculties to embrace and support the use of social media (Rehm 

et al., 2019),(Manca & Ranieri, 2016), student support guidelines (Al-Qaysi et al., 2019), 

privacy (Greenhow & Galvin, 2020),(Krutka et al., 2019), the learning task-tool suitability 

factor, the internet coverage, and students-tool experiences, to name a few. Due attention should 

be given to the implementation of social media in the classroom (Ansari et al., 2020). If the 

social media presence in the learning process is not properly executed then the advantages and 

the pedagogical affordances it offers may diminish, becoming disruptive and detrimental to the 

learners learning outcomes (Sarwar et al., 2019),(Edumadze & Demuyakor, 2022),(Abbas et 

al., 2019),(Greenhow & Galvin, 2020). It is also crucial to consider the socio-technical features 

of different social media platforms to suit the pedagogical and instructional tasks. 
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Research Methodology 

To identify the perception of the adult learners on the social media use for learning activities, 

data were collected through an offline survey administered to students from a public university 

in the Klang Valley. The items in the questionnaire were measured on a five-point Likert scale 

with the anchor as indicated (refer to Table I). The respondents were asked to fill in the 

questionnaire regarding statements or questions on social media learning and how the identified 

social media platforms helped them in their distance education learning activities. It focused on 

the aspects of identifying the kind of social media platform used, the platforms that helped them 

the most in learning, and the characteristics of a reliable and useful social media platform 

concerning supporting learning and its interactions.   

 

Table 1: The scoring of Likert scale 

No Option Description Score 

1 SD Strongly Disagree 1 

2 D Disagree 2 

3 SAg Slightly Agree 3 

4 A Agree 4 

5 SA Strongly Agree 5 

 

Procedure and Measurement 

A sample of 35 first-year male and female non-traditional undergraduate students was collected 

through a convenience sampling method from a public university in Klang Valley. Their age 

ranges from 19-to 26 years old. These adult learners were from a non-computing program from 

a political sciences faculty. The questionnaire enquired on the student’s perception of the use 

of social media platforms regarding learning, based on their varied collective general 

experience. The perception is not based on a properly structured and organized inclusion of any 

identified social media platform that has been used within a specific course in the distance 

education program. Rather the data collected are from the myriad exchanges between the 

students and the social media platforms they have used non-formally in the event of learning 

activities and processes from sharing of resources and instructions, watching a related video, 

information retrieval, collaboration, and communication, and other self-directed learning 

strategies. In essence, there was no specific learning content in a course to be studied concerning 

the social media platforms. The data were then collected, measured, and analyzed using 

descriptive statistics involving frequency count, simple percentage, standard deviation and 

mean. 

 

Results  

Figure 1 below shows the gender of the respondents. Of the 35 respondents who took part in 

the study, the majority of them, 23 (65.7%) were female while 12 (34.3%) were male. All of 

the respondents are quite familiar with various social media platforms for both social and 

learning purposes. 
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Figure 1: Gender distribution. 

 

These respondents also identified the various social media platforms that they are familiar with, 

used for social interaction as well as used casually in their learning tasks and activities.  

Almost all of the respondents are familiar with YouTube 34 (97%), followed by Telegram 32 

(91%), Facebook 30 (86%), Instagram 28 (80%), and WhatsApp 27 (80%) (refer Figure. 2). 

The high result on YouTube confirms that many students, in general, rely on YouTube to find 

information and learn how to resolve academic problems, and get answers to questions that they 

might have. The nature of the rich video content also helps to grab students’ attention, engaging 

and memorable.  

 

 
Figure 2: Social Media platforms used. 

 

Telegram, with its convenience and a focus on speed and security, is highly regarded by the 

students. The provision and sharing of materials are almost instantaneous and students can be 

creative in sharing their ideas and thoughts. However, the result may be a bit biased as some 

lecturers handle class communication with the use of Telegram.  

 

Facebook, which is known more for social interaction also has the potential of offering the 

students a convenience of learning. It is used to support the adult learners’ class-related 

activities and works as another electronic alternative source to upgrade their knowledge.   

 

The other familiarly used social media platforms are listed in descending order as follows – 

Instagram 80%, WhatsApp 77.1%, blogs 57.1%, Twitter 54.3%, Google+ 48.6%, and Skype 

25.7%. 
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Based on the responses, there is a connection in terms of the kinds of social media platforms 

that adult learners use in general and the ones that they use in assisting their learning activities. 

YouTube still ranks the highest as the platform or tool that helps the most in the adult learners 

learning activities with their assignments and other related academic work. 23 (65.7%) students 

selected Agree while 10 (28.6%) students, selected strongly agree to the statement that 

‘YouTube helps the most in completing assignments and in doing related works involving 

learning activities.’ The total percentage for that is 94.3%. It is evident that YouTube plays an 

essential role in providing tutorials and videos for adult learners to learn new things and expand 

their knowledge skills thus making it a great medium in educating adult learners. 

 

 
Figure 3: Youtube. 

 

Another social media platform that plays a helpful role is Telegram (refer to Figure. 4). It is 

ranked at number two as a platform that assists and enables the adult learners to receive lessons 

via text or voice messages. A total of 17 (48.6%) and 14 (40%) students, a total of 88.6%, 

selected Agree and Strongly Agree respectively to the statement ‘Telegram helps the most in 

completing assignments and in doing related works involving learning activities.’ This is 

besides the prospect of uploading and sharing of photos and videos even in the event of being 

geographically separated or isolated that frequently reduces the crucial instructor-learner 

interaction and communication.   

 

 
Figure 4: Telegram. 
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Another platform that comes third in rank is WhatsApp. A total of 18 (51.4%) students selected 

Agree and another 12 (34.3%) students selected Strongly Agree to the statement that 

‘WhatsApp helps the most in completing assignments and in doing related works involving 

learning activities.’ It is a low technology that provides simple facilities in assisting and 

communicating in a fairly fast response. This platform is one of the many applications that is 

used by many all over the globe. 

 

 
Figure 5: WhatsApp. 

 

The other platforms are ranked as follows in Table 2 regarding the adult learners’ perception of 

how these platforms are considered helpful in their learning activities. The result is based on 

the respondents’ feedback. 

 

Table 2: Frequency and Percentage On Platforms Evaluation. 

Platforms Rank SD D SAg A SA 

Facebook 4 
0 

(0.0%) 

0 

(0.0%) 

8 

(22.9%) 

14 

(40%) 

13 

(37,1%) 

Instagram 5 
0 

(0.0%) 

2 

(5.7%) 

9 

(25.7%) 

16 

(45.7%) 

8 

(22.9%) 

Blog 6 
3 

(8.6%) 

4 

(11.4%) 

5 

(14.3%) 

18 

(51.4%) 

5 

(14.3%) 

Google+ 7 
2 

(5.7%) 

8 

(22.9%) 

12 

(34.4%) 

7 

(20%) 

7 

(17.1%) 

Skype 8 
3 

(8.6%) 

11 

(31.4%) 

16 

(45.7%) 

5 

(14.3%) 

0 

(0.0%) 

Twitter 9 
6 

(17.2%) 

11 

(31.4%) 

9 

(25.7%) 

5 

(14.3%) 

4 

(11.4%) 
SD-Slightly Disagree, D-Disagree, SAg- Slightly Agree, A-Agree, SA-Strongly Agree. 

 

Of all the platforms listed, Telegram has the highest mean score, followed by YouTube and 

WhatsApp (refer to Table III). This indicates that the fast and rather direct communication, 

practical and functional manner of Telegram makes it worthwhile as a social media learning 

tool. Some of the features that Telegram affords such as sharing of materials or video content, 

a single channel for group communication, supports collaborative interaction, ability to modify 
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and delete messages easily, use of Bots, and requires small storage for downloading make it a 

suitable e-learning tool for distance education. 

 

Table 3: Descriptive Results On Platforms Evaluation. 

PLATFORMS N MEAN STD. 

DEVIATION 

Telegram  35 4.29 0.67 

YouTube 35 4.23 0.55 

WhatsApp 35 4.20 0.68 

 

The respondents were asked about their perceptions of social media platforms’ effectiveness 

for educational purposes (refer to Figure. 6). The feedback shows that they are receptive 

towards the use of social media to assist as a learning tool as long as they are properly identified 

and designed with the appropriate task and proper guidelines are given before extensive use. 

 

 
Figure 6: Social Media is effective for educational activities. 

 

The use of social media for learning is quite well-received by the respondents based on their 

feedback. Almost all respondents, 33 of them (94.2%) believe that the use of social media for 

learning has a positive impact on them and that they enjoy the comfort, ease, and potential it 

provides. This is also because the social media identified is used in accordance with the task 

assigned. The main drawback is the Internet coverage or data plan. 

 

 
Figure 7: Social Media has a positive impact. 



 
 

 

 

314 

 

Volume: 7 Issues: 46 [July, 2022] Special Issues pp. 306 - 316 

Journal of Islamic, Social, Economics and Development (JISED) 

eISSN: 0128-1755 

Journal website: www.jised.com 

DOI: 10.55573/JISED.074631 

 

 

 

The adult learners were also asked about the features or factors of social media that are 

considered significant to turn it into a positive platform or tool for learning purposes. These 

features or factors are combinatorial in the essence that they are not prevalent within one single 

social media platform but rather these features or factors are found collectively in multiple 

social media platforms.  

 

The top three positive factors of social media identified by the respondents are fast and efficient, 

ease of use, and attractive and interesting. These factors can be described as a sign that the 

students are open and receptive towards the integration of social media in their learning 

endeavors. It is believed that when the students are willing to embrace the use of social media 

then hopefully, they are can fully enjoy the potentials that social media offers regarding their 

learning advances. 

 

 
Figure 8: Positive factors of Social Media. 

 

Limitations  

There are certain limitations to this study. A positive outlook on this is that these limitations 

serve to provide the basis for future research. First, it is conducted within a single higher 

education institution involving a specific group through the conducive sampling approach. 

Therefore, the results cannot be generalized to reflect other or larger educational contexts. 

Second, the number of respondents was small and the study only retrieved data regarding the 

adult learner’s general perception of social media use, thus it did not represent the actual use of 

social media platforms in a more structured and organized learning context. Third, this study 

also ignored the social media addiction factor. However, these limitations do not in any way, 

impede the potential of social media platforms for supporting learning activities or as a possible 

resourceful educational platform while augmenting any existing Learning Management 

Systems (LMS).   

 

Conclusion  

In conclusion, this study presents the perception of adult learners in a distance education 

program on the use of social media platforms in learning activities. This study was conducted 

with the participation of 33 students in a non-computing undergraduate course at a local public 

university in the Klang Valley. It concludes that in general, these distance education students 

are positive and receptive towards the use of social media in undertaking their learning 



 
 

 

 

315 

 

Volume: 7 Issues: 46 [July, 2022] Special Issues pp. 306 - 316 

Journal of Islamic, Social, Economics and Development (JISED) 

eISSN: 0128-1755 

Journal website: www.jised.com 

DOI: 10.55573/JISED.074631 

 

 

 

processes. At the same time, it can be said that they have the knowledge to select the appropriate 

social media platform or tool that is relevant to the nature of their learning tasks. This provides 

a glimpse of how the students view learning activities through social media, which most of the 

time is used for social interactions and networking. It only scratches the surface of the 

underlying academic facets. Nevertheless, the incorporation of social media to support and 

complement learning in distance education settings must be done appropriately and adequately 

to achieve optimal outcomes and avoid unwanted pitfalls that could disrupt the learning process 

and its outcomes. Then only the implementation of social media can be said to have supported 

the learning activities goals in a holistic and andragogically or pedagogically meaningful 

manner to the advantage of the students. 
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